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Introduction 
• To draw on our research in different contexts: a Russell group and a post 1992 university 

 

For 2017/18 academic year  

 

Students from state schools or colleges  

 

Newcastle University  76.7 %  Northumbria  93.7 %. 

 

Students from low participation in HE neighbourhoods 

 

Newcastle University 9.2% Northumbria 18.9 % 

 

Source: HESA Higher Education Statistics Agency-the official agency for higher education statistics 
https://www.hesa.ac.uk/news/07-02-2019/widening-participation-tables 
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Students who are estranged from their parents, including care leavers, are 
more likely to choose ‘recruiting universities’ rather than Russell Group 
universities 
 
5 in 10,000 students study in Russell Group compared with 19 in 10,000 in 
new universities (2014-15). 
 
 
In Newcastle, that is 95 students at Northumbria, compared with 29 at 
Newcastle, and 25 at Durham. 
 
 
In Leeds that is 174 students estranged from their families at Leeds Beckett 
University, compared with 69 at Leeds University 
 
The Standalone Unite Foundation report 2015 New Starts: The challenges of Higher Education without the 
support of a family network  

 



• Our research investigates the ‘home’ student experience, (focusing on 
issues surrounding widening participation and internationalisation)  
 

• We consider the ‘home’/ ‘international’ student binary to be unhelpful; we 
are concerned with identities and transitions of all students 
 

• Focus on statistics, categories and policy but we present qualitative data, 
based on small-scale , in-depth research 
 

• We need to consider more deeply what a ‘global graduate’ means and the 
value of mobility 
 

• We propose that universities reconfigure their values to meet the needs of 
a diverse student population 
 



Widening participation and internationalisation: 
the economic, social and political context 

• The expansion of UK Higher Education based on income from 
International students’ fees 

 

• A rapidly changing recruitment landscape pre/post-Brexit 

 

• Post AUGAR report 2019-recommended decrease in home fees to 
£7,500 and shift in funding to FE 

 

 

 

 



 
Widening participation: Political and policy context 
 
• University participation in the UK has increased to almost 50% of 17-

30 year olds in HE 2016/17 (Department of Education)  
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/744087/Main_text_participation_rates_i
n_higher_education_2006_to_2017_.pdf 

 

• Charging higher fees/ ‘access agreements’  

2003 White Paper and Office of Fair Access  
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Wider policy context-beyond access and 
recruitment 
• Change to ‘access agreements’ to ‘access and participation agreements’ more 

emphasis on continuing support 
• Linked to TEF (Teaching Excellence and Student Outcomes Framework)  
• Both linked to funding (ability to charge higher fees) 
• Progression (in HE after 1 st. year) and  
• Success (2:1/1 degree classification; a graduate job) 
• Figures now collected at 18 months after graduation (rather than 6 months) 

 
• International students are not included in these figures 
• International not considered in WP categories 
• But part of equality and diversity data 

 



 
 
Widening participation and internationalisation 
have gone hand in hand but they are treated 
differently. 
 
 

 

• Home/international student binary 

 

 

• Support given to international students (Academic Language Skills) 

 

 

• But not necessarily to WP/Home  

 

 



Our key questions 

 

What is an international university? 

 

How can we ensure all students develop as global graduates / global 
citizens?  

 

(i.e. inclusive internationalisation) 

 

 



Internationalisation at Home (Crowther et al, 
2000) 
• IaH aims to correct the dominant focus on mobility and international 

students by allowing all students particularly the ‘non-mobile 
majority’ an international experience mainly through the curriculum 
(Harrison, 2015) 

• Broad and inclusive concept, linked to Equality and Diversity which 
works to benefit all students (Caruana, 2014; Jones and Killick, 2012) 

•  Champions the needs of the non-mobile majority 

 

 



Mobility? 

• UK Strategy for Outward Student Mobility 2017-2020  

Double the percentage from 6.6% in 2014 to 13.2% in 2020: 

 ‘this will create a new generation of global graduates, and a higher education culture in 
which international opportunities are an aspiration for all students’ (Universities UK 
International, no date p.2).  

 

• Study/placement abroad may lead to enhanced academic outcomes as well as 
employability, particularly for students from non-traditional backgrounds  

 

• yet in 2015-16 just 5.1% of such students participated, compared with 8.7% of their more 
advantaged peers (Universities UK International, 2018). 

  

• But could this be achieved at home? Especially in post-Brexit/Climate emergency era 

 



Narrative inquiry (Burns, 2018) 
• How do I enable a sense of self-in-the world (Killick, 2013) for myself 

and my students? 

• In depth narrative inquiry with a longitudinal dimension into the 
experience of myself and two of my  UG ‘home’ students in a post 
1992 university 

• C was a first generation student, entered with HEFC, history of 
dropping out, difficult family background, financial constraints but 
motivated to make the most of the whole experience, get a good job, 
be open to people 

• C’s motivation to study as a mature student was frustration at being 
stuck in a dead end job “I can do better than that” 

 

 



Some findings 

• Tension in C’s narrative between the desire to go abroad and his need 
to stay at home, between his ‘home’ life and his ‘new’ life at 
university 

• Year abroad then changed course 

• Month in USA and then backed out 

• Quoted caring/family obligations  

 



Becoming a global graduate at home 

• C does not identify with the mainstream drinking culture. Mature and 
study-focussed, he finds more in common with some international 
students. 

 

• His development is facilitated by his openness to others and his approach 
to university. This enables him to take up opportunities to get out of his 
comfort zone. Volunteering to be course rep lends a purpose to his 
intercultural interactions. 

 

• Course rep 

  

 



• Our critical, supportive dialogue also influenced his development. 
I was a ‘cosmopolitan role model’ (Lilley, Barker and Harris, 2015) 
 

• Through collaborative, dialogic research with not on my students I 
also experienced a personal and professional transformation 
(Burns, 2018)  



Transitions to an elite university of local, 
widening participation students  
• PARTNERS Supported Entry Route 2011/12 

 
• Eligibility criteria: Post code, first in family to go to university, school 

 

• Lower conditional offer (had to pass summer school task) 

 

• PARTNERS worked with selected local schools 

 

• Participation in events and subject specific summer school 

 

 

 



• Taught on the Geography strand of the Summer School for three 
years from 2011 to 2014 

 

• Research in 2013/14-I taught a group of 12 students from Newcastle, 
the North East (and one student from Yorkshire) 

 

• Transitions Academic and Social-mobility  

 

• Tracking through their first year, in Sept and then Jan (key points in 
retention) 

 

 



 
The academic literature: academic and social 
transitions of non-elite students to university. 
 Identity key to social and academic transitions-conflicting class identities and 
feelings of non-belonging  
 
Mobility (social, cultural and physical) within a ‘home town’ and the UK  an 
issue  
 
Sense of belonging 
  
Staying at home being a barrier to the ‘student experience’ 
 
(Holdsworth, 2006 and 2009) 

 



Academic transitions 

 

As for fitting in PARTNERS may face a challenge because of the reduced 
grade entry, PARTNERS students may feel like they shouldn't be there 
and don't belong, may not want to tell other students they got in on a 
PARTNERS scheme in case they are judged, in a sense they may feel 
quite unintelligent in comparison to the other students who didn't get 
in on reduced grade entry. 

 



Social transitions 
 
Socially, I think a lot of us found it harder being local students as 
everyone else is experiencing the same thing living in halls. I think that 
one of the main issues for PARTNERS students is living locally and 
actually feeling like they don’t fit in if they don’t live in halls. While all 
students may find it quite hard making friends on their course, people 
living in halls are at least making friends with flatmates. 

 



Summer school helpful 

Obviously there are a variety of challenges facing first year students. 
Academically, teaching and the work is a lot different to that which 
was carried out at A-level, it is more challenging and will expect a lot 
more personal study, which can take time to adjust to, for me 
personally I feel this challenge may have been minimized for PARTNERS 
students because PARTNERS gave you the experience to witness 
university work first hand, and carry out an assessment to a university 
standard, this meant you were better prepared and the quantity and 
type of university work wasn't as much of a shock to the system come 
the beginning of first year. 

 

 



Summer school helpful 

Socially first year students have to adapt to a new place and have to 
make new friends, as the PARTNERS scheme is aimed at many local 
students, I think these challenges can be heightened slightly as many 
PARTNERS students are still living at home, it can be difficult to make 
friends as university life is based around halls and drinking culture, so 
the PARTNERS students who still live at home will be missing out. 
However it was nice to see familiar faces from the PARTNERS scheme at 
the beginning of first year, and at least have a few people you actually 
knew so you weren't feeling completely isolated, but it can be difficult 
to develop these relationships.  

 



Update/Implications 

• Eligibility criteria extended/refined  

• 2013/14 a local scheme now national (emphasis on Yorkshire 
and London-transport links?) 

• Increased recruitment 12 students to 30 in Geography alone 
(around 300 to currently 900 university wide) 

• Now no longer assessed-only need to participate (students 
therefore maybe taking more than one access course/offer, 
although not officially allowed) 

 



• Implications for duty as a ‘civic university’, engagement with local 
community 

• More pressure on places in Halls (non-local students prioritised-
although promised) 

• Not helpful in creating a group identity (which was one of the 
advantages of ‘previous’ PARTNERS) 

 



A way forward 
• An international curriculum should provide a space for more dialogue between 

staff and students and also break down binaries between ‘home’ and 
‘international‘ students (class, identity?)  

 

• Intercultural communication based on non-essentialist model of culture (Holliday, 
2011) 

 

• The role of the practitioner is key – need for reflexivity 

 

• Not assuming physical mobility is key to becoming global graduate. ‘At home’ also 
refers to a sense of belonging 

 

• Becoming an international university – whole institution ethos and values 


